
 
Use of Learner-centred Strategies, Life Skills Techniques and Media in 
HIV/AIDS Prevention Education 
 
 Gimme 5 Concept 
 
In Gimme 5 classrooms: 
 

•  Teachers help students build on their prior knowledge. 
•  Teacher’s help learners connect what they know to new knowledge. 
•  Social and cooperative skills are developed. 
•  Activities are designed to help students use the thinking and learning strategies needed to 

succeed in school and in real life. 
•  Students learn to work in teams, to share, debate and synthesize. 
•  Students become active participants in learning and are, thus, empowered to make choices and 

progress at their own pace. 
 
Gimme 5 Strategies 
 

• Some examples of learner-centred strategies are pre-test and post-test, cooperative learning, 
peer teaching and learning, case method, decision stories, crossword puzzles, and games. 

• Pre-test and post-test. Pre-test and post-test are the same tests. These enable students to 
confirm or correct their responses based on what they have learned from the programme. 

• Cooperative learning. This includes the creation of a single product, requires students to help 
each other, practice social skills and promote positive interdependence within the activity. 
Cooperative learning is the foundation of many activities in learner-centred classrooms. 

• Teachers foster interdependence by assigning roles, holding the group accountable for each 
person's learning, requiring one creative product, and promoting group identity and standards. 
Students are motivated, focused and successful. 

• Peer teaching and learning. An example of this is the "Iearning pair" in which student pairs 
alternately ask and answer questions on commonly read materials. This approach provides an 
opportunity for the learner to interact with a peer in order to work out a better understanding of 
the subject matter in a congenial manner. 

•  Case study. Cases are usually real-life situations that are synthesized to represent a particular 
principle or type of problem. In a case report, discussion should focus on asking questions, 
clarifying issues, challenging conclusions, encouraging analysis and testing the validity of the 
solutions or generalizations. 

 
• Points to consider: 
• . What is the problem? 
• . What causes the problem? 
• . What evidence will support or discount why the problem exists? 
• . What conclusions and recommendations can be derived from the study? 

 
 

Decision stories. These are open-ended vignettes that describe an issue or problem. They ask 
students to suggest a decision and corresponding action.  
• Stories should reflect real-life situations and should be appropriate to the age of the students. 

For, the activity to be effective, the story should have varied courses of action. A good decision 
story should encourage students to sort out opinions, values and feelings. It should require 
students to think, analyze and try out solutions. 

 



 
• Give a descriptive title. 
• Ask a focus question at the end to support a particular course of action. 
• Pool ideas based on the focus question. 
• Crossword puzzles. These are useful in building vocabulary and reinforcing concepts. The can 

be made by the teachers and students. Some commercial materials are also available. 
• Games. Games are fun and, at the same time, train students to follow rules and provide useful 

experience in socialization. Keep games from becoming too competitive. 
 
Which skills are life skills? 
 
There is no definitive list of life skills. The list below includes the psychosocial and interpersonal 
skills generally considered important. The choice of, and emphasis on, different skills will vary 
according to the topic and local conditions (e.g., decision-making may feature strongly in HIV/AIDS 
prevention, whereas conflict management may be more prominent in a peace education 
programme). Though the list suggests these categories are distinct from each other, many skills are 
used simultaneously in practice. For example, decision-making often involves critical thinking 
("What are my options?") and values clarification ("What is important to me?"). Ultimately, the 
interplay between the skills is what produces powerful behavioural outcomes, especially where this 
approach is supported by other strategies such as media, policies and health services. 
 
Interpersonal Communication Skills 
• Verbal/nonverbal communication  
• Active listening  
• Expressing feelings; giving feedback (without blaming) and receiving feedback 
 
Negotiation/refusal skills 
• Negotiation and conflict management 
• Assertiveness skills  
• Refusal skills 
 
Empathy 
• Ability to listen and understand another's needs and circumstances, and express that 

understanding 
• Cooperation and Teamwork 
• Expressing respect for others' contributions and different styles ~ Assessing one's own abilities 

and contributing to the group 
 
Advocacy Skills 
• Influencing skills and persuasion 
• Networking and motivation skills 
 
Decision-making/Problem Solving Skills 
• Information gathering skills  
• Evaluating future consequences of present actions for self and others 
• Determining alternative solutions to problems 
• Analysis skills regarding the influence of values and attitudes of self and others on motivation 
 
Critical Thinking Skills 
• Analyzing peer and media influences  
• Analyzing attitudes, values, social norms and beliefs and factors affecting these 
• Identifying relevant information and information sources 
 



Skills for Increasing Self-Control 
• Self esteem/confidence building skills  
• Self-awareness skills, including: awareness of rights, influences, values, attitudes, strengths and 

weaknesses  
• Goal-setting skills  
• Self evaluation/Self assessment Self-monitoring skills 
 
Skills for Managing Feelings 
• Anger management 
• Dealing with grief and anxiety 
• Coping skills for dealing with loss, abuse, trauma 
 
Skills for Managing Stress 
• Time management ~ Positive thinking ~ Relaxation techniques 
 
Life Skills Techniques 
• Life skills are those which enable an individual to cope with challenges and threats in the 

environment, thereby ensuring self-preservation and well-being. 
 
• Examples of life skills are: 
• Enhancing self-esteem 
• Reinforcing resistance skills or saying "No" ~ Using responsible decision-making skills 
 
• Self-esteem. To have self-esteem is to accept one, to be able to admit one's shortcomings and 

take responsibility for one's actions. Self-esteem can be reinforced by parents, teachers and 
friends. 

• The individual with high self-esteem is most likely to avoid situations that will put him/her at risk 
for HIV infection. 

 
Some positive "image building statements" to enhance self-esteem: 
• ~ I am ok. 
• ~ I like myself. 
• ~ I am creative. 
• ~ I can learn from others. 
• ~ I can start each day with a smile. 
•  
• Reinforcing resistance skill or saying "No". Decisions about sex are a very personal and 

sensitive matter. Saying "No" in an unwanted situation requires skill.  
 
Examples of what one might say: 
• "I like you a lot, but I'm just not ready for sex." 
• "I don't believe in having sex before marriage. I want to wait." 
• "I enjoy being with you, but I'm not old enough for-this."  
• "I don't have to give you a reason for not refusing. It's just my decision." ~ On the other hand, 

sharing thoughts, beliefs, feelings, and most of all, mutual respect, is what make a relationship 
wholesome and lasting. 

 
Ways of practicing resistance skills: 
• Using assertive behaviour 
• Using nonverbal behaviour that matches verbal behaviour 
• Influencing others to choose responsible behaviour  
• Avoiding situations where there will be pressure to make harmful decisions  
• Resisting pressure to engage in illegal or unlawful behaviour 



 
Responsible decision-making skill. Responsible decision-making skill can be developed by following 
these steps: 
• Clearly describe the situation or problem  
• List possible actions that can be taken based on the situation/problem  
• Share the list of possible actions with responsible adults 
• Carefully evaluate each action: a responsible action is one that is healthful, safe, legal, and 

respectful to self and others; consistent with guidelines of parents and teachers; and compatible 
with good character  

• Decide which action is responsible and appropriate  
• Act in a responsible way and evaluate the results 
 
Instructional Media 
• Instructional media are the physical means by which instruction is delivered to the students. It 

includes all the traditional means of delivering instruction: chalkboard, books, maps, charts, 
newspapers and TV broadcasts, slides and films, computers and interactive videos. Examples of 
visual materials are diagrams, charts, maps, graphs, photographs and cartoons. 

 
Effective instructional media: 
• ~ provide a concrete basis for conceptual thinking ~ have a high degree of interest for the 

learners ~ help make learning more permanent ~ contribute to growth of meaning and 
vocabulary ~ make the learner respond actively 

 
Some basic questions in choosing instructional media: 
• ~ Is the media readily available? 
• ~ Is it practical to use? 
• ~. Is it appropriate to student's characteristics? 
• ~ Is it the best means of presenting a particular instructional activity? 
 

 


